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.‘@’: About this handbook
7

Aim of handbook Thi s handbook'

contains information and pr

school communi't
d

i

0
y to understand and resp
aim of the handb
contains practic

00 aise dt @ ep rsmwincrde fana ritero dae
al information about worKk

The handbook includes ideas for | mpdfement
school response. It is hoped that the 1 a
practical starting point for an active re
student s. The aims envisaged are achieva
under the |l eadership of the school s exzac
Australia and Aus?ral?a has a | ong tradition.of accept.i
)’ Equity is a fundamental value in the Quee
reftigecs designed to ensure equity in the provisio
identified special needs and disabilities
meet their unique needs in | earning and b
di fficulties Th role of the school com
justice for vulnerable students
Australia accepts approximately 12,000 r -
Speci al Humanitarian program Of these 1
per cent settle in Queensland and about .
who enter Queensland school s
The ethnic composition of Australiads r ..
changing, depending on the | ocation and n
the worl d
Thencedtoreviewgo c ause t he global situation is constant!
school policies and revise their response to refugees, as
be done in the context of developing sc.o
policies relating to welfare and the allo
Resettlement difficulties can be reduce.
providers are aware of the special needs
may be 6at risk~6 owing to their and their
ties i nmitdreatpioen phase of their | ives
Children are particularly vulnerable bec-~
ICONSUSEDINTHIS hecause they are dependent on adults. i d
HANDBOOK systemic way as early as possible provi 'e
i Valuable th_e devel opment of appropriate strategies
information ch|!d. How a scho_ol responds toAthe ne_ed
an i mportant part in the studentds feel:
G Practical country and contributes significantly to
strategies
The strategies outlined in this kodsncdhbooool k
Important approabht is, the whole school adopts pro
8contacts needs of refugee students. I f the whole
to thshopckstrategies wild/l be more sustai
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’/ .
.‘@:The refugee experience
7\

Al t hough refugees may share many experiences with mic
new | anguage acquisition and a change in family, soci
refugees do have uniqgue experiences that are quite di
Some of these experiences are outlined in this sectioc
Al l refugees have been subjected to the horrors of we
political affiliation, religion, ethnicity or cultura
Traumatic experiences can include tortu'r@efugegf@%ual Vi cC
being forced to perform violent acts, bmeing fearful c
di sappearance of relatives, being inducted into mi €
and dangerous stays in refugee camps and in detentior
such traumatic experiences

Refugees have been exposed to cumulative major | osses
family members, friends, country, culture and identit
occurred through death or destruction and/ or displ ace
Refugees have been forced to | eave heir country in r
and freedom They have had Il ittle choice concerning
little psychological preparation time for the exil e g
nature of the host country.

I n many situations, refugees are unable to make cont ¢
They suffer the pain of not knowing if | oved ones ar e

Health issues

The physical effects of torture, war injury or maltr e

e of many years. Somatic reactions to traun
as headaches and unexplained stomach pains are commor

Socpol itical upheaval in the country of origin may ha
medi cal or no medical att emtriean efnd rn gmamry byl eeanrss .s u chho n
as vision, hearing or dental treatment are |ikely to
Medi cal assistance is also |likely to have been unavai
camps and detention centres. Someti mes refugees have
conditions. Mal nutrition, poor hygieineg and inadequat
factors to common physical heal th probl ems.

dr en Dﬁsrgp\’;eg of t

hil en

ed maj ordU@io9r uptions
cation due to social

in their country of or
ds of displacement in
amps Such children @
ple have |little experi
sroom-or school envir
cident al |l earning may
hampered through year
ri shed conditions and
ation.
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Disintegration of
social networks

Resettlement
issues

I Common
learning problems

Responding to
students’ needs

Ef fects on education vary according to age.
an early age wil!/l mean t hat sltaundgewa gse hlaivtee rpaoco
For ol der students, it may mean | arge- gaps 1in
cates and a disheartening need to start again
The devastation of the former | ife of r_7 _¢gee
net works, but an absolute disintegrat-4d on of t
tion of members of networks mean they no | ong
mi grants where the soci al net wor ks stil: aXios
Changes may involve family |l osses, |l oss of ex
family roles. Psychol ogical issues for paren
their normal parenting rol es.

The resettlement process involves adijtuotnment s
system apol sbccal environment . Changes i n so
are some of the great difficulties mant che¢l |l e
also involves practical i ssues such as housin

< L, Implications for school

-

v education

The past experiences of refugee students have
education. I n addressing some of their needs
i mportant areas: st udemitall erag and tnigo ra ntdo ...y a&thm

He a
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robl ems and disruptions to educati on
ty t I
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o} earn. Some common problems inclu
nitive dysfunction caused by factors su
amiliarity with behaviour required i t
sory phe®ddiemg, vision

ustment to different discipline styles
centration and memory problems due u re
ustment to different -edluciang vaes sepypesed e
actic
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the opportunity
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rsonal i-spmkeactnhdisi duals have the capacity to dist
om their trauma

e severity of the atrocitigs _experiFnngCqu_sodal

ether family members are missing, e.d,. ,.a arent t
w well the parents are coping psychﬁeﬁ%tgrétf)%anlqaly wi t
settl ement

w the student is being =siuppohretreed ainn etxhteeinrd endew cou
mily, are they helpful? is there regular contact
what extent is the traumatic experience continui
rm of racism, poverty, |l oneliness, inability to c
nflict?

students who appear to be coping Wetﬁl can have ¢
matic experiences. This can occur [aedeireﬁCBO”Speriods
gers to trauma (e.g. anniversary of significant e
ss, or when the individual is emotionally | ow, tF
riences is |l essened.

|l evel of support available in the country of asyl
viduals to cope with their traumatic experiences.
chools has been identified as cruci al in the adj
| e Schools can help by:

oviding education

oviding social support Gupport from
oviding opportunities for | edwrurrieculeaagss sport, ba
tivities (note financial factors should be consi
oviding approptreactrenr | esanoa@dell sgui-dance officers,
ative staff and executive staff have the opportun
rticularly for children who have | ost a parent, o
I fill their usual parenting role due to their own
storing students6 trust in authority through fair
mpowering students through |l istening to their opi
ci-mak&nng.
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Summary of 1 ssues affecting refu

Present life issues
Friends?
Family in new country?
Success/failure at school?
Adjustment to classroom
environment?
Renewed violence in home
country?
Acceptance?
Identity?

Past trauma

Migration &
settlement issues

Torture?
Violence?
Nightmares?
Lack of trust?
Parents killed?
Relatives missing?
Emotional numbing?

Command of English?
Enough money?
Support networks?
Good accommodation?
Transport problems?
Fear of new culture?
Caught between two cultures?
Racism?,

Refugee students are affected by many issues of the past while they adjust
to a new country, culture, language and school environment. Complex
settl ement issues may also affect a studentbs

"~y



A summary

A safe and predictable
environment

Remediation for year of lost
education

Attention to physical well -
being e.g. vision and
hearing checks

Bilingual support

Support with survival needs

Assistance for grief and
trauma

of t

A sense of belonging and
acceptance

i's your
hel ping?

Family support

10

h e

school
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needs of

Time to adjust to the new
country

Intensive English

Opportunities to build
trusting relationship

A sense of hope for a
positive future

community

Opportunities to develop
social skills

Re-empowerment of the
student

r ef
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L/
- @2 How school staff can help

A

Tr ans|

Th®ueensl and

| | s

at i

chool per sonnel

C

~

and interpreter

ng

Government LgrMVAWRa ge 9991 visdead eRBolti

wherevebl|l @oospriof essi onal interpreters should b
Government agency employees to communicate wit
: i i E [ i sh.
|Seepp.54—4100mmunlcate in nglis
forworld maps 1 e Translating and I nterpretthehSenrevi ce (71 8S)
and table of interpreters at-ssherti ntetripceetanrd drhat are boo
countries, lan- i n advance I't is important to establish | angt
quages & interpreters and t o Trheeq uweosrtl dt hneaspe afnrdom tTa'va.: o0
religions l'anguages and religions in the attachments sec
assistance.
The TI S tel ephone nTuenhbeeprh oinse 1i3nlt e450r.et er s can
( TIS131450 hours per day
TI'S will request a client service number for
of TI S, Education Queensland has a centralisec
used by schdhdbwdatsitaf fQueensl and pays for the co
interpreters if schools use this Client Servic
Accessing telephone interpreters:
G How to book 1 - To obtain the client service number, ! eas
) Commonweal th Resourcing Unit on (07) 32 C77¢
interpreters
2. Call TI'S on 131 450.
3. Explain the purpose of your <call and nomir
preference) required.
4 . TI'S will then request a client service nur
5. You will then be connected to an intaorpret
6 . The telephone interpret
School environment al so Meookredd for an extra
the call is booked in adv.
School personnel need to be ﬁﬂ/épéetﬁgﬁtréﬂ&i?é@e§tﬁbeﬁi
and their families: can be catered or.
x May be sensitive to beinfg 1 ad%hadlds 64 % fu%Ytle es%e 4 6n% \
arrival sd6 may be more apprRfprioy@d) before using hi
X May be anxious about separation
X Find building trust and making friends difficult
X Lack the organisational skills, resources,
X confidence or | anguage needed to access school
facilities or support
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Accessisridgeonnterpreters:

1. Determine the | anguage, ethnicity and gender requir

2.Complete an I nterpreter Request Form (available fro

3.Fax the completed Interpreter Request Form to TIS o
reasonabliatnbtease a couple of days in advance.

4. The account will be sent to central office, Educat.i

Using phone interpreters

These can be used if you are with the client or if tHh

Same | ocation:

1.Sit with the client next to a telephonCeHow‘colasut the t
function. interpreters

2.Call TI'S on 131 450 and the operator will connect vy
|l anguage you require.

3.Sit facing the client. Be aware of facial expressi

4.Speak in the first person at al/l ti mes.

5.Be sure that the interpreter can hear <cl earl y.

6. Keep the amount of information to be interpreted at
idea per sentence.

7.S0 that the participants do not talk over each othe
sentence.

Different | ocations:

1.Call TI'S on 131 450 and ask the officer to contact
will then call the client.

2. A t hwaeye conversation can then take place.

3.l n the same way, parents can use this service to co

Usi ngsiothe interpreters

l.lntroduce everyone and establish roles

2. Arrange seating to facilitate communication between
ideal seating arrangement is a triangle, with partdi
each other, so that eye contact can be maintained a

3.Maintain eye contact with the client if culturally
with the interpreter) Avoli private discussions w

4 . Speak directly to the client, on first person terms

5.Speak slowly and clearly but natwurally. Avoid jarg
e.g. fNassessment schemeo, ensure that the interpret

6.1 f you feel that the client and interpreter are spe
to the extend that you are not establishing communi
should stop the interview. Restate the ground rul e

7.Summari se your discussion periodically throughout t
shared understanding of what is being said

8. With consecutive interpreting, use short sentences

More information:

http://education.gld.gov. au/ st ugdwindesleirnvasc.etst/mincl usi v e
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School admini strati on ¢
of fi cer

Your role is vitally important As the first
Education Queensland, everything you say and
refugee student and his/ her family. How you
will see school as a friendly, helpful place,
hel p.
1. Wel come Wel come the student and family to
GHow to . . )
enrol 3 refugee 2. Commu ni ceEssttiadr i s h thgz prefgrred l ang 17 ¢ce f
l's a professional interpreter . eql
student Ring the Translating and I nterpret
450.

Refer to-lagpds thi s handbook for a
this service

3. Enrol merEtst ablish status for enrol ment.
fPer manenitalvli sppesr manent resi d:cnts
enr ol in school s.

fTempor ariyenvrioslalsi ng officers shoul
Education Queensl and ESL Database
determine the eligibility status
Vi sas. Some may be required to p
fBri dgi nig heisrasal 1 egadr, aoimchent
person to be consirdesiedle mts fa> ! eag a
l'imited period while their status
entitl ements dutrhiengs atnhei sa st itnhe~ iarr e
visaatus provided for on arrival
the original visa conditions and
bridging visas.

I'f in doubt, con L

Perf ormance Moni & Repec. i ng

Queensland on (O

4, As s ess meavnatk e
di st
stud
no E

o
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Fi lESL nEnrol mamid Bemmstoget her with a cop)
of the studentédés passport and visa to the
Education Queensl andi2nhar&@ald370)f fice (fax

Refer to page 25 of this handbook for mor
s

about assessment.

5. Pl acementStudents shoul d whpe naecveedr ipno stshiebl e be
appropriate year hevepl aoedt hei t owge,
year | evels because of | imited English pr

6 . I nf or matlindmorm the School Guidance Officer of the
new refugee student and i f possible ensur
at the enrol ment interview.

Year-ocdi nat or

Your role is extremely important as you have regul ar
students in the year you are coordinating. As the pe
evedrayy, you are in an excellent position to observe t
soci al interactions with other students.

You can assist refugee students by Iliaising with thei

' rai se awareness about the needs of refugee student

' inform them of the current and ongoing situation o
Y direct teachers towards teaching strategies in thi
I f a particular refugee student needs extra support,
with the School Guidance Officer and parents to ensur
put in place.

Your coordinating skildl
personnel who may be ab
agenci es.

s may also be required to con
I t
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Teacher s

Teachers play a cruci al role in the resettl ement
di spl aced backgrounds. Attending school can prc
lmpor’can’croleof students and an organised school l'ife is an i mpc
teachers of such students. Education can also instill «co
respect for human rights.
A good ssc¢adeet relationship also plays a vital f
trusting relationships Whil e teachers already
with refugee students Wlthln the classroom, it v
recognise trauma and its consequetnicoers ,ofantdheassi s
student
Background i nformati on
Students with refugee or displaced backgrounds n
are symptomatic of traumatic experiences. These
to the age and devel opmental stage of the su¢cden
assist teachers to determine-twhiuena sttadentonsarneac
from Pl ummer, 1997) .
Children five years and younger may:
iTraumasigns T Exhibit anxious attachment such as clinging, w

and symptoms

security objects
T Regress to early childhood behaviour patterns
19 Engage in thematic play with dolls, toy g "s a
trauma or abuse
1T Experience distressing dreams an:

hrRet 8l | the story obsessively

f withdraw, avoiding playmat 5 «nd
M Reef ¢ § man Gi "tgalak bhe becoming ....e

ﬂ”gEkNﬁéPiternac”emat Isﬁgéss and/or tiredn
war di ng, can

a teacher6s 6 w .

Friir B8 Y p'ammad b ad e n may:

fIn cRee NbayC tt hehe dtruademas

T Express moodiness as they d»>»i! w
y iexpdegemcey and attempt to establ i
agyx gni 6 5QT atghgeré‘ég?'oonf/ bossiness in
tscoeﬁ(tpre{)!ence. Thi s

u t1 safi_ond Sych . .

ouBXP & hEENFEL haelﬂechne in school p
r tasgkslisation, dread

v uB xnkeir b it | ipteyr,f @@tii oni st behaviours
IVFGorntt® A8l | wiamndi ous obsessively t;
oacrcgdpPpmbisonal hazardd for

9 ug Ay S'Ep tshyChosomatic aomes ai nt s

el
5ednaD é’f’oemach aches i f they are nof
ecteleoln'prgsthls

|l e on vicarious
Young people may:

T Exhibit any or all of t
t exatch@r p ns @enke seBAr tof  wi t
e”&soerhdleﬁa"hsceeaa[rﬂd pfeasing

15/

above |

he
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1T Express anger and rebellion
T Act out behaviours in the form of arguments with a
T Disobey rul es
T Take illicit drugs
T Engage in inappropriate sexwual activity
T Vandali se
T Engage in risk taking behaviour
T Becomeoqawpied with self
I f refugee students do display amgumatitde signs and
stress, it may be useful to keep a speci al eye on th
Students may al so:
X Mi ss school for extended periods Expressions of dis-
x React badly to threats tress at school
X Respond with fear and anxiety to unfamiliar situa
environment (e.g ambul ance, pl anes passing overh
X Di splay survival or instinctual type behaviours t
di ffererntt hegntmayt need -6t pebatitaeghndcoharing
behaviour appropriate to the classroom
X Find some topics distressing (e.g. families)
X Find that their ability to | earn English is del ay
X React to current events in their country of origi
X Engage in violent or repetitive play
X Be overly compliant
X Find difficulty in applying previous | earning exp
current |l earning
: . ) _ Welfare and
I't is important -abttveéeianchepsnianeg pmg I@Mﬁﬁ@ commu
bet ween themselves and refugee famild.i i f neede
students and their parents to gain access to appropr
I n all countries schools are important institutions.
schools may be perceived as the propaganda t ool of t
countries schools, including teachers and students,
oppression and violence.
The refugee experience causes enormous upheaval to f
students may have | ost their families, are separated
family context, such as a nuclear family. Student s
are often affected by trauma and resettl ement issues
and there may be strained family relationships. Suc
if any, emotional support at home. The teacher may
available for such students.
Strategi es
Identifying
Some refugee students may require extr atudargshwhpondedd i nt e
ment, establish relationships Wibmomkhq@gmeudents an
trauma symptoms provided in this section can assi st
students ar e -terxahuinba trienagc tpioosnts .
I't should be nothedmvmwtati ael neg&pohses does not aut oma

16/
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Cl ass environm Academic devel opment
X Ensure a safe, consistent, predictable x Provide older students with a political understanding of the
classroom environment with clear rules causes and reasons behind war to allay misconceptions and
and consequences provide a framework for events in their own lives
X Avoid aggressive confrontations X Teach students about their new country and its culture
X Prepare students for changes to routin: x Provide opportunities for refugee students to share their cul-
X Encourage optimism and hope for a ture and some of their experiences
positive future X Encourage students to express their thoughts and feelings in
X Give plenty of praise and encourage- written forms e.g. diary writing
ment for small gains X Provide opportunities to express fear and to process what ha
X Focus attention and revise frequently happened through visual art, story telling, drama and role pla
X Provide breaks to relieve fatigue ing
|l denti ficati on f
students
x  Check background SUMMARY OF STRATEGIES
of students ‘
X Communicate with FOR TEACHERS
the family

X Talk with the school
guidance officer

X Be effective in identi-
fying refugee
children in need of

special care
Social devel opment General wel fare
x  Teach social skills that enable them to develop friendships  Recognise and respond to signs of stress
and/or cope with a classroom situation X Provide translated information on the school, its
x  Model and encourage relationships that rebuild trust policies, expectations and the assistance available
x  Help children to learn about normal reactions to trauma and to families
loss. By encouraging children to share experiences in x Ensure that interpreters are used at school meet-
groups, their reactions are further normalised. ings and that information is translated for parents
x  Encourage group work so that students X Ensure that translated information is developed
1 can see that they are not the only ones with certain and provided to parents about the education
problems and feelings system in Australia
q can accomplish things that they could not alone % Provide vital information on refugee health and
1 learn problem solving and coping skills from each oth- Welfare to other relevant school personnel
er

x  Provide the student with appropriate responsibilities to
improve their self confidence

18
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Therapy, access
and
engagement

I Avrecovery
framework

School gui dance officer

The information presented in thiisoseseeibnngs d
careers advice and assessment, to reflect the
of ficers. The school guidance officer is a ve
process of refugee students. As the key perso
concerned for the studentds welfare, the schoo
direct emotional support to the refugee studen
Counselling

Any work involving young people, but particul a
backgrounds must trhetr apreluy jcbdsisdueeso i ssues r el
service amedngagemeniThese three cruci al i sst1 es W

section.

Therapeutic iIissues

Like the trauma of abuse, war and Twiftulpewt t rau
assisimaygel ast indefinitely. Often the trauma
devel opment al stages, or even many years ~Ubse

trauma of parents can also have significant ge

Counsellors may feel reluctant to open up a st
wi || not have the counselling techniques uv ha
trauma should be Il eft to a specialist. Whi | e

agencies, a student with fears and anxiet'’ >s a
t hem.

Counsellors already have the principles and to
student s. There are no special techniques or

refugee students However, an understan”® =9 o
wor k wi || be helpful The three core issues t
l1.Fundament-all twumoals practice

2.A recovery framework (see page 20 for one su
3.An awareness of own counselling style aaxl po
It can be useful to understand refugee trauma

identified recovery goal s. The recovery [ ame
recovery goals with the trauma reactions cocmmo
identifies corresponding counselling strategie
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Trauma reaction componen
Anxiety, feelings of helplessness,
perceived loss of control

Trauma reaction component 2
Loss of relationships to parents, fami
ly, community, religion & culture;

grief; depression

vailable,

oblems

hich may

RECOVERY FRAMEWORK
(VFST, 1996)

Trauma reaction component 3
Shattering of assumptions about
humanity: trust, dignity & meaning

destroyed

Trauma reaction component 4
Guilt and shame

hey
being

viola-
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Some specific counselling strategies

Rappodotrake time to establish cultural rapport

to Ilearn and be open to the cultural (soci al,
background of the family.

Validation anid iisnteeng rtaot itchne st udent ds story al
di stress experienced. The purpose of recount
integration. Painful memories need to be res
Nor mali sation, ihemgial mesathenstudent ds reacti
sympt oms -tasaupmastti ¢ reacti on, not post traumat.i
met aphor of trauana wist wopmys ingal wounds, psyc
need car e, attention and ti me. Assure the st
by the experience are | egitimate.

Hel ping the student tipronddesadpdgthanah
perspecti-veaamapost sympt oms:

T Give the student a description of common sy

- flashbacks, ni ght mares -enatchtthsi veat..a« ghi
- drifti pgpierticenrcee ng the trauma where the st
out of control

- avoidance of possible reminders of th2> 1r1ral
- hypeirgil ance, agitation and anger

fHel p the student i deinitfi ftyheny sc eomr thernamed td o
they become |l ess frightening and strang..
fEducate the student about the biological ef f
The student 6si epxeprlsopreec ttihvee st udent 6s per syt
symptoms have affected |ife at home, school o

Ref rami ng riehaecltpi otnhse -fsrtaumdes nrteaccti ons as a s gn

protection and healing efforts. Reacti .o de
considered in thereutrheynthelomftielxtf or todayds
Sympt oms t ol awokr kt oen student to identify speci

wants to work on.

Expressive tebbesegsesheuld be considered at alll

painting, drawing, collages, sand tray, dr ama
transcend | anguage barriers.

Art t hiearraapyi s an ideal expressive technique t|
school neenmvti.ron t is recommended that the focu:
the product. Therefore, individual pieces ar
to explore specific issues, e.g probl ems or
should not be prescribed in relation to moods
sever al books that are helpful on this topic

The Handbook of Art Therapy
Art Therapy for Groups

Somet hing to Draw On

The Secret World of Drawings

2L
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Service access & engagement
Facilitating service access and engagin
relationship can be challenging for bus
particularly challenging with students
student s There are however, a range o
counsellors to increase the access and
Flexibility for The foundation on which mostf loé x idbrie Istieht eg
access & of the counsellor
engagement
The following tables provide an overvie
engagement and some strategies to addre

ACCESS ISSUES STRATEGIES

Refugee students are most wiftmiliar with
formal service systesuch as that found in A
tralia. Seeking help outside the family is of
unfamiliar.

9 Initiate contact with refugee students on an ongoing basis, f
during transition times. Explain the role of the school guida
and how assistance can be provided.

The counsellor may need to be highly visible by visiting diffe
of the school ground where refugee students hang out. Thi
tates the development of a more trusting relationship betwe
sellor and refugee students.

'Young people, especially thoseoniihiex
problemdend to drift into and away from se
and return at a later stage for further assist

Recognise and expect this.
Do not close cases when students fail to show. Returning S
should be treated as ongoing clients, if possible, not new cli
expected to join the walting

1

g youn
y scho
wi t h
f o6you
|l evel s
tpraartte g
w of t
ss the
articularly

nce officer
rent areas
5 also facili-
en the coun-
tudents

ents who are

'Young people with the greatest problems t
those who find it the ndd§icult to attend
scheduled appointments’oung people with
mental health problems who are homeless
misusing substances, who are involved in 1
nile justice system, who have experienced
neglect or those from chaotic family enviro
often find it the most difficult to keep struct
pointment schedules.

ENGAGEMENT ISSUES

'Young people have different communicatio
and needs. Students from backgrounds in
they have experienced repressive authoriti
ofterwary of active guestioning styksd may
fail to engage with the counsellor.

1 Recognise that failure to keep appointments is not an expre|

requiring assistance.
Interventions need to be offered in locations convenient to y
in a range of different settings.

9 Further contact may need to be initiated by the counsellor.

1

STRATEGIES

1 Overall, communication needs to be developed on multiple

about emotional vieding, resilience and mental health; engd
in therapeutic alliance; and communication to foster partne
service development.

Communication needs to be clear and open and above all

message that the studentds

ssion of not

oung people

levels:
gement
ships in

convey the
per sp¢

Assessments and other processes that require information
need to be done over an extended period to avoid interroga
communication with the student.

assist in building trust.

gathering
tive

Considerable time is needed to develop a trusting relationship before
the student will talk openly with professionals about their problems.
Informal modes of communication, such as playground chgts, can

22/
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ENGAGEMENT |

SSUES (

Counsellors can feel that they have little
knowledge of the cultural context of refug
students and can becgiisempowered in
their capacity to work with this group of
students thereby shying away from such

1

STRATEGIES

Counsellors are not expected to know about every culture, trg
ethnespecific practice!

Having an attitude of curiosity and compassion will go a long
appreciated by students.

Recognise the symptoms of disempowesaeetiie attachments
section on vicarious traumatisation.

Seek assistance from a relevant specialisi agentye contact lisf.

dition or

vay and be

Refugee students may have a rapgeti¢al
needs that are unmetompounding their m
health, behaviour and school performanc
'Young people with complex problems in
particular, have often had negative exper
involving a mexgground of referrals betwe
agencies and oftiali through the service

gaps

1

It may not be possible to provide a range of services as a sch
officer, but it is possible to directly and activelp fith@wservices
that do provide the services required.

Advocacy on behalf of the student will also assist in the buildi
trusting relationship, whilst ensuring that practical needs are 1

Dol guidance

g e
net

'Young people oftail to present for appoint
mentseven when the therapeutic relations
appears to be progressing well. Once ag
those with the most complex needs may

that find it difficult to engage andtfoibagh

with appointments. A lack of resources a
pressure to provide a service to those stu
that do actually present for assistance mg
that counsellors have little opportunity tog

U

those that drop out.

Active folleup is required by the counsellor to find out if there
barriers for the student and how they may assist the student t
these. Although this may be difficult to achieve, it needs to b4
mind that the needs of these students may be even greater th
of students that do attend appointments.

ire anvy

D overceme
borne in

an 4.2 .eeds
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Careers advsclko&l popgti on

Many refugee students come f fsarhowmdu rotprt

availabl e. Therefore, it is importan-t

school options available and assist st

A comprehewssitee esmehpooosilt opti ons, includ

details is available on the Education

www. education.gld. gov.au/students/ pl ac

The wéelbbe also contains many wuseful han

student s.

When discussing career options, be awa

used For example, a student may wish

to university, but on further question
mechanic that requires an apprenticesh
engineer or technician may be an el ect

Some ol der students magchawvé esbmmersed

country of origin and may only be retu

For some students, it may be more appr

studies el sewhere and obtain recogniti

may be able to continue their studies

Many ol der students have unfinished hi

|l eave their country without documentat

often have a great desire to complete

Queensl and Senior Certificate is seen

It is important to check if there is a

mature students program at another sch

comprehensive assessment needs to be ¢

within the school .

I n some countries, all academic and vo

out at university so students may be u

be discussed as an option for practica

courses provide students with a pathwa
uni versity Course I nformation Office
and information to prospective student
www. t af e. g.lEn ggloivs.hauLanguage Assessment

Numeracy and English Language Training

www. tafe.qgld. gov. au/courses/ english_1Ia

ACCESS Educational Services Division h

suitable for refugee student s. Cont ac

(ESOL), Outreach and LaboubrMMankhebr Pr a

coll ege

q A range of ESOL courses are avail
particular vocational area.

il TAFE outreach provides education an
l earning including |l anguage and cul
confidence. Various | ength, time a
can be taught at different | ocation

D

8 post school

options web-site

8 TAFE
web-sites

ACCESS
Educational
Services Division

have f
me and
3 choos

tial c
1d webs
rk/ resc
at <can

w
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Dealing with
anxiety during
3ssessments

Grhe assessment
P]"OCGSS (OF kef:ugee
students

T Although Labour Market Programs are design:t
enter employment, they may not al ways be s
support.

Job network employment and training providers
|l anguage and other barriers. Job Network has
net wor kh.t t pSee¢ www. jobnet work. gov. au/
Centrelink offers | iter acwww.ncde nnturneelriancky. gporvo.gar
Assessing refugee student s
The assessment of refugee students requires s
The person undertaking the assessment mus. be
nervousness many refugee students experi -“r.ce
This anxiety usuaIIy stems from a fear of off
successful and intelligent

Students should be putbla¢ 2adeamsexplchnati pmo s
provided of the purpose of the assessment pro
their families want to present as best as pos
be omitted from the initial interview (s.-ch a
repeats). Furthermore, families may be unf an
school requires about the studentds backgroun
student 6s past apprenticeship is irrelevant t
experience may have a big impact on the s.tude
into a more structured | earning environment.
initial assessment be followed up aupppr ox’  Mat e
di scussion.

The foll owing overall process is advised

1. Book a professional interpreter for e w
2. Engage the student and his/ her family in
system and structur e, and the need for =n ac
information as possible about the studentds
foll owing section on 6équestions to deter mine
3. Take the student aside and undertake the
prodgiesnal interpreter if needed, to clar., fy
much as possible.

4, Resume the family interview, with the stu
outcome of the assessment. Di scuss the 1t uc
assistance tha can be provided to the stude

programs t he scHDdoeIasoeamoptreovtihohet. students sh
in aperopriate years whenever possible.

5. I nvite the familup amedctdtngd dmt ffiore avefedklsl d
time it wildl be possible to obtain further i
background and-iciu rerxepretr i seentctelsi.n g
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Specific assessment issues
Crossltural assessment of intellectual poses
challenges Nevertheless, the practi caCross-culturnl ement s
need to assess students for access to ntesting ort se
tests must be selected that can be wused utine
intellectual functioning.
Any psychometric assesEmghi sbf sprakémygs nd
needs very careful consideration. I n i , test
I naccurate |l abelling can | ead to enor mo e to e
Brohdsed assessment is advised.
It may take some time to obtain an accu ture
Many refugee students have experienced types
schooling. The questions in this handb be use
educational background but it must be r d that
family may need to be prompted.
Find out:
Y The studentds country of birth, nati prefe
communi cation
Y Previous countries of reslidanciemmidat ivas i
(refugee, migrant, temporary)
Y Educational and schooling background
Y Ask for previous school reports
Admini stration of tests
A number of important issues should be ed in
Firstly, the degree of exposure to forn wi ||
responsiveness to the test. Some refug nts wi
of for mal testing and the soci al settin ch a t
operation may be culturally related: f | e, a
may value speed | ess trhwamala ertwidreaart md mrto rement
motivation is another area that may var n cult
test performance. Cultural bias and
. [tural loadi
I't is unlikely that a test could ever bCchura oading ed t he
influence of Il earning and cultural expe Ho we
bet ween cul tural bias and the test bein al ly |
There are many definitions of cultural test s,
di fferenegeso;upsiorglde f ferential validity feren
On the other hand, the concept of cultu aded i
reduced Test material that calls for i nfor
culture, such as familiarity with the I of t he
of the linguisticR tteeesnts) ,( earge hihgh IPyP VcTu |l oade
the Ravends Progressive Matrices on the and, i
cultural |l oading because it is | ess dep n expec
symbol s.
Most standard measures are not avail abl nsl ati

26/
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necessary, through professi onaslt ainndtaerrdp rfeatcetrosr.s
the assessment process, and possibly inaccuraci
When selecting a test #fEonrgluisseh wsipteha ksitnugd ebnatcsk gorfo
i mportant to consider the norms on which the te
cultural |l oading, and the applicability of the
Grestsforintel- The following tests can be considered for asses
lectual function-
ing i Ravenbés Standard Progressive Matrices (aged
i Ravends Coloured Progressive-aMatsreifawud s s(cfrare ny
These tests have |l ow cultural | oadlingrahldy have
T WI SEI | Performance Scale for cognitive ~sses
The Verbal Scale should be used with a gre=t de
Determining a studentés educafliBA&NtSacky?oliye I ess than fo
exposure to English
It may take some time to obtain an accurate picture of the
dentds background Ma n -rlen an%/ Srteport, acvkenO\;(vIerdige cul
S L packg : - Y -Teh $98§ uSate'§ B E S h'b&Vte £RPRYGT ~rck g
enced many types of disruptions to their schooling  dsome 5 ¢ qualify test conclusions i
may have been educated in informal settings such as bomb limitations @fulthe al ¢yt cross
shelters or in the outdoors, whilst others may have been
without formal education for several years.
Some questions to use to
The most important thing aboud tqbdeint 6% aesdgweeant Pson al Yac
educational background is to get a contextual picture of
his/her past experiences with education and schooling. If These questionsiase Bmhegmi de on
the student discloses that there has been disruption to thoughtfully and prompt thre st
their schooling, prompt him/her for a full description of al much description as poscsible.
the disruptions experienced. It is likely that there has
been more than one disruption. il Where did you go to school ?

It is also crucial to find ouf wWkaherhotthres seadcdentdasy pdstd you
schooling took place in a rural or urban environment. There

are profound differences between rural and urban T How ol d were you when you s

education in many countries. school ?

Dondt forget to deter mi ne WheﬂheDiUheyosutuglgntorescceh'(ygn i 1 mor

instruction in their mother language or in another language, pl aicdei d you change school ?

in the past. Many students have received schooling in a often? Did you cross borde

language other than their own and may have had to learn

several languages before learning English. T Did you ever l earn in setti
classroom | ike we have here

Prompt the student for educational experiences other than

the traditional class -room setting. For example, appren - T What | anguage(s) did you | e

ticeships and technical courses may have been completed in

the past and are highly relevant to your assessment. T How many schools were there

However, the student may not see this information as (urban or rural ?)

relevant.

21
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-@‘AWHOLE -OF -SCHOOL
APPROACH

Refugee students are continually enrolli~a in
traumatic experiences, they have no designat ec
within the school system. This support i s bec
community

As the | eader of the school, it is the <¢_... 00l
plight of refugee students and to encourage tt
support and plan for them. Such | eadership ce
sustainable response from school personr el w h ¢
student s, such as teachers and school gLi dance

Bel ow are a range of activities asdhsealggesti or
approach.

§ Develop cultural knowledge about groups with
representatives.

8§ Ensure that school personnel are aware uf th
interpreters and ensure all know how to book

§ Take relevant sections from this handbook, r
community is responding to the issues raised

§ I nvite a guest speaker from QPASTT to alcres
staff meetings

§ Join in the activities for Refugee Week T h

§ Make a |list of teaching resources with> n the
refugee i ssues.

8§ I nvite the ESL District Manager to come . o0 t
strategies when working with refugee st i ent

8§ I ncorporate annual celebration days such as

tivities and curricul um:

1 January Worl d Peace Day

21 March I nternational Day for the EIliminat
Discrimination

3 May Worl d Press Freedom Day

19 Septembet ernational Day of Peace

2430 OctobRBirsar mament Week

10 Decembdédmuman Rights Day

29)
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School s
student s

can
and

be

an
t hei

integr al part of the resettl ement &

r families.

he strategies contained in this hanc
into everydawchdimgolefgreadeass s wi | |
e student s. An atmosphere of accept
environment can provide refugee stuc
ed in the past, put them on the patt
bl ocks for a better future.
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:@’: USEFUL CONTACTS &
"V RESOURCES

Education rel ated
Links to where teachers can obtain information.

Enrolmeniattp://ppr.det.qld.gov.au/education/management/PagesiteStalefeimharySecondargndSpecial
Schools.aspx

English as an additional language or dialect (EAL/D) policy statement [EAL/DteplssescESL]:.gld.gov.au/
curriculum/framewod@fdocs/polisyatemergatiearners.pdf

There is also the overardhibg curriculum, assessment and reporting fra@agevaitkich includes the EAL/D pc icy
and additional supporting information for EAL/DHiariedsication.gld.gov.au/curriculum/frardiEiiodes. htm|

Inservice training for teach€geensland College of Teachers for further infortpationw.qct.edu.au/

DETE intranet site 6Guidelines for Using Interpreter
http://education.gld.gov.au/studentservices/inclusive/cultural/egliidedipestarml

Translating and Interpreting Service (TIS) National.
http://www.immi.gov.au/limagstralia/helpithenglish/help _with_translating/index.htm

Mul ti cul tur al settl ement , heal th and

A Queensland Program of Assistance to Survivors of Torture and Trauma (QPASTT)

28 Dibley St, Woolloongabba 4103 Ph: (07) 33916677 Fax: (07) 3391 6388

Email admin@qgpastt.org.au

Website address www.qpastt.org.au/

Can provide counselling/advocacy, refeeraicetraining for teachers, group programs in schools, access for young
people to community activities and a homework club for high school students.

A Refugee Claimants Support Centre (RCSC)

12 Bonython St

Windsor QId 4030

Ph: (07) 3357 9013 Fax: (07) 3357 9019

Email refugees@ecn.net.au

Web: www.refugees.rg.au

Services are provided to refugee claimants only. These are people whose refugee status have not yet been determ
authorities. RCSC provides a drop in centre, English language classes, emotional support, information and referral, n
interest loans for employment purposes, limited emergency relief, computer skills, and assistance with accommaodatiot
employment and health (including dental health).

A Transcultural Clinical Consultation Service

519 Kessels Rd, Macgregor Postal: PO Box 6623, Upper Mt. Gravatt, 4122 Ph: (07) 3167 8333 Fax: (07) 3167 8322
Email: tccs@health.qld.gov.au

Works in partnership with mental health services, can provide cultural information, mental health infocenation, referral,
and clinical consultation if needed. TCCS iwasts¢evice

3L


http://ppr.det.qld.gov.au/education/management/Pages/Enrolment-in-State-Primary,-Secondary-and-Special-Schools.aspx
http://ppr.det.qld.gov.au/education/management/Pages/Enrolment-in-State-Primary,-Secondary-and-Special-Schools.aspx
http://education.qld.gov.au/curriculum/framework/p-12/docs/policy-statement-eal-learners.pdf
http://education.qld.gov.au/curriculum/framework/p-12/docs/policy-statement-eal-learners.pdf
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A Refugee and Immigration and Community Legal Service (RAILS)

Level 1/170 Boundary\Bist End QIld 4101

Ph: (07) 3846 3189 Fax: (07) 3844 3073

Web: www.rails.org.au

RAILS specialises in immigration and refugee law, as well as dealing with general law matters. Free evening
advice sessions are held every Monday and Wednesday from 6.30 to 8.30 pm. Useful interactive web pages tc
guide people through legal questions they may have.

AMulticultural Development Association Inc. (MDA)

28 Dibley St, Woolloongabba 4103

Ph: (07) 3337 5400 Fax: (07) 3337 5444

Email mailbox.mdabne.org.au

Can provide settlement support, information, advice and referral on settlement related issues. MDA can provid
contacts for similar settlement services in regional Queensland.

AMultilink

38 Blackwood Rd, Woodridge 4114

Ph: (07) 3808 4463 Fax: (07) 3808 6337

Email:info@multilink.org.au

Services include settlement support, interpreting and languagel siwpho#] laingauge support workers, a
Multiclultural playgroup, homework club, individual couselling, family mediation and recreational support for the
southisde of Brisbane.

Mercy Family Servidg$Unacompanied Humanitarian Minors Program)

125 Queens Road Nudgee Qld 4014

PO Box 182 Banyo Qld 4014

P07 3267 900007 3267 0569

Emfs.admin@mfsqg.org.au

Helps unacompaned minors and their carers to achieve physical, emotional and social wellbeing while maintair
positive connections with their culture and community

A Volunteer Refugee Tutoring in the Community (VORTCS)
Email: info@refugeetutoring.org

Web: www.refugeetutoring.org.au

Provides freeliimme tutoring English language support.

AACCESS Inc.

4/2 Carmody St, Woodridge 4114 Mail: PO Box 10 Logan Central Qld 4114

Ph: (07) 3808 9299; Fax (07) 3208 9319

Email: manager.ihss@accesservicesinc.org.au

Can provide settlement support, information, advice and referral on settlement related issue in the Logan and
Beenleigh area. Offer English and computing classes.

A Townsville Migrant Resource Centre Thuringowa Ltd

467 Flinders St

Townsville Qld 4810

Ph: (07) 4772 4800 Fax: (07) 4772 1840

Email: angela@townsille.org

Web:www.townswitiec.org

MRC operates as an information and referral service and offers support, information and advice on employme
heal th, cultwural activities, legal, education and

A Migrant Settlement Services Cairns
Suite 21, 1st Floor Virginia House,

68 Abbott St

Cairns Qld 4870
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Ph: (07) 4041 7699 Fax (07) 4041 7655
Email migrantservices@centacarecairns.org

Teacher support and resources related
rights

A Amnesty International (Queensland branch)
3rd FI, 250 Edward St
Brisbane Qld 4000

( (07)3221 0221 Fax: (07) 3221 0598

8 gldaia@ozemail.com.au
Can provide information about the human rights situation globally, educational resources suitable for schools and gues
speakers.

A United Nations High Commission for Refugees

PO Box 2500, @411 Geneva 2

Fax: 41 22 739 7395

Email: hgpaOO@unhcr.ch

Web: www.unhcr.ch

UNHCRO6s website (http://www.unhcr.ch.section fAfor tece
within the field of history, geography, civics, literature and art. The lesson plans are aimed at students from different a
groups and provide references and teaching tools which will help to introduce refugee related topics. Additional materi
are available from UNHCR upon request.

A Global Learning Centre

Ph: (07) 3857 6666

Email: glc@ug.net.au

Web: www.uq.net.au/~zzglcent/

Offers Global Education resources and classroom activities, has a resource library and run professional development v
shops fro schools.

M/
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Maps of the world

These maps of the world can be used by school staff
origin and preferred |l anguage of new students and th
from AMap@uwesna@ que)st . cPlmase also note that some cou
ders may have changed.
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Maps of the world continued
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Countries, languages &
religions

Regions and countries not recognised as independent r
maintained by migrants and refugees in Australia are
Ar meni an, Kurdi sh.
Country/ (Main | ang|Other | anguages Main religions
Afghani s|Pashtu & |Uzbek, Tur kmen, Bl sl am
Nuristani
Al bani a Al bani an |[Greek, Macedoni anPredominantly MJysl i m, E
Ort hodox, Roman |Cat hol i
Al geri a Arabic French, Berber dijfPredominantly M{sl im
Angol a Portugese|Sever al Bantu | an
Assyria Assyrian |Arabic, Persi an Christian
Chal dean
Bangl ade|Bengali (|[English, Urdu, As|lslam (state relligion),
Hi ndu, Buddhi st , Chri st
Bosnia &[Bosni an Croati an, Serbi anMusl!l i m, Ort hodoHy, Ro man
govina Cat holic
Bur ma (s|Bur mese Kar en, Chi n Buddhi st , Christlian, Mu
anmar)
Burundi Kirundi French, Swahi | i Predominantly CHristian
nous beliefs, Mysl i m mi
Cambodi alKhmer Mandarin, Teo CheBuddhist, Christlian
French
Chil e Spani sh I ndi genous Americ]lPredominantly Cgtholic
guages
Chi na Mandarin, |Hakka, Hok ki en, MBuddhi st , Confudi an, Ct
ese Chew, Tibetan, an
guages
Col ombi alSpani sh I ndigenous di al ecflRoman Catholic
Congo, dfSwahil i, Sever al Bantu | anChristina, Kimbgnguist,
cratic r indigenous beligfs
(former|l
Croati a Croatian |Sl ovenian, SerbiagPredominantly Cgtholic
Dji bouti |Arabic Somal i, French Predominantly M{yslim, N
Christian
East Ti m|Tet um, I nfPortugese, Hakka |Cat hol i c, Musl i m
Eritrea Tigrinya |[Amharic Muslim, Coptic Q¢hristia
Cat hol i c, Protedtant
Et hi opi alAmharic Tigrinya, Oromo, Muslim, OrthodoX, Ani mi
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Fiji Fijian, EndHindi, Tamil, Tel Christian, Hi ndju, Mus | i
I ndi a Hi ndi (of filBengal i, Mar at hi, |Hi ndu, Musl im, |Bilkh, Ch
(associatedTamil , Guj arati, HJai n, Buddhi st ,

of fici al rgMal ayal am, Nepal i,
guages samese, Santal i, g ,
Sanskrit, Mani puri to.
er | ocal |l anguagesg
I ndones|Bahasa I nddqJavanese, SundanegMusl i m, mi noritly Chri st
dur ese, Buginese, |du, Buddhi st -
t ak
I ran Persian (FdAzerbaijani, Kurdil|Shi 6ite I slam (|loefi i al
an, Tur ki sh, Assyr[Sunni Mus|l i m, Zlo» o~ =2 ,tri
Jewi sh, Christilan, B a
I ragq Ar abic Kurdi s h, Assyrian,l sl am (Shidite [Fwsl 1 m,
Musl i m), mi ity Chris
Jordan Arabic Engl i sh Sunni Mus |l i m, mi nor ty
Kenya Swahil i, EnKi kuyu, Mas ai Christian, indijgenous b
Mus |l i m
KoreaoufgKor ean Confuci an, Mahalyana Bud
ancestor worshilp S ,ama
Kurdi st |Kurdi sh Arabi c, Tur ki sh, AMaj ority Musl i m, in ige
Kurdi sh faiths, mr norit
tian, Jewi s h, Blahaoi
Kuwai t Arabic Engl i sh, Persian Predominantly Mu- m
Laos Laotian Hmong, Chinese di gMajority Theravl[da ~uddh
Engl i sh
LiberialEngli sh Kpell e, Grebo, BagPredominantly Cl|g% ~<t i an
Loma, Gbandi , Gol gty Musl im
For mer Macedoni an |Al bani an, Serbian |Christian, mi nojr+ vy Mus
sl av Re
of Ma c e
Mal awi Chickewa, Ot her Bantu | angugChristian, mi nojr .ty Mus
Mor occo|Arabic Berber dialects, AMus |l i m
Moz ambi |[Portugese, [Swahili 50% indigenous |b. iefs,
|l ects Christian, Mus Il |i m
My anmar |Bur mese Engl i sh, Karen, otlMajority Thera |[Vada Bud
(Bur ma) guages minority Christlian, Mu s




Countries, languages & religions continued

Qpastt handbook

Ni ger.i Engl i sh, HlYor uba, | bo Musl i m 50 %, Chr i
indigenous belie

Paki st Ur du, Engl|Punj abi, Sindhi , Mus !l i m, minority

ot hers

Pal est Arabic Predominantly Mu
Christian

Peru Spani sh, QAy mar a Christian Roman

Philip Filipino (|Cebuano, Ilocano,|lPredominantly Ch

Engli sh ers

Pol and Pol i sh Ukrainian Christian (Catho
Jewi sh

Romani Romani an Hungarian, Ger manPredominantly Or

Russi a Russi an Ukrainian, Tartar|Ort hodox, Jewi sh

eratio

Rwanda Ruanda Swahi |l i, French, Predominantly Ch
Mus |l i m

erbia Serbi an Croatian, Sl oveni|Serbian Orthodox

tenegr

Sierra Engl i sh, KIMe nd e, Temne Predominantly Mu
indigenous belie

Sl oven Sl ovene Serbi an, CroatianChristian (Catho

Somal i Somal i Engl i sh, Ar abi c, Il slam (state rel
Mus |l i m

Sri L a Sinhal ese, Hi ndu, Buddhi st ,

Engli sh

Sudan Ar abi c Nubi an, Di nk a, DajChri stian and Mu

Syria Arabic Kurdish, ArmenianMuslim, minority
Jewi s h, Bahaoi

Turkey Tur ki sh Kur di sh Predo nantly Mu
Christian, Jewi s

stian,
fs

akhdndu

ot Btian

lic), m
t hodox
, Musli
ristian

sl i m, C
fs

lic)
igion),
Chri st
sl im
Chri st
sl im, m
h, Baha
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Uganda |[English, S Christian, minorljty Musl
enous beliefs

Vi et nam|]Vi et namese|Cantonese, French|Buddhi s m, Taoi s mj Confuc

Chiew Christianity, 2 |J (i teno

Cao Dai & Hoa Hal

Zambia |Engl i sh, B Predominantly Chfistian,
Hi ndu, indigenoul belief

Useful websites:

AMEP Research Centre provides teachers with informati ¢
Fact sheets provide information about selected countr |
http://www.nceltr.mg.edu. au/ pdamep/ factsheets. ht ml
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Vicarious traumatisation

This article
1999, writte
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Counter trans-
ference

Constructivist

self development

theory

Own unresolved
areas of trauma

Coping strate-
gies
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Vicarious traumatisation continued

seek o professional supervision
attend ongoing training and profess
strive for balance in personal and
critical incidence stress debriefin
by staff
be aware of and respect own boundar
emotions
i nvol vememlti-raerltantcerd acti vities
tap into sources of support in prof
i sol ation
The organisational context plays a | a
traumatisation and therefore needs-to
standing and responding to therapists
vicarious traumatisation exists.
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